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In this first edition of the Milestone Messenger, sample test items have been provided to demonstrate
the question types students will experience on the new test. It is recommended that teachers include
these types of questions in their own assessments.

Sample ELA 6th Grade Items

Read the passage below. Then answer the questions that follow.

The Ring

| remember a time when | was less than truthful. | didn’t exactly lie, but | sure wasn’t as honest as | should have
been. The experience taught me that hiding the truth can hurt us and it can hurt others. | swear to you, here and
now, I’'m not going to do that ever again!

| was walking home from school one day along my usual route past Capri’s Pizzeria, when all of a sudden | eyed
something sparkly in the grass. | bent closer and discovered that it was a ring: a real gold ring with a real red garnet
and a few small, real diamonds. Don’t think I’'m making this up; it was not a bogus ring from a candy box! My heart
almost jumped out of my throat!

Ever since | was three years old and dreamed of marrying a prince, | wanted a ring like that. | picked it up and put it
in my pocket. At first, | told myself that | was going to call the police immediately, but when | got home | hid the
ring in my desk drawer. | didn’t show my mom or sister. Then Crystal, my best friend, came over and | didn’t show
her either! (Very unusual behavior—we share everything!)

By suppertime, | was feeling really guilty and my stomach hurt, but | talked to my family about my day at school
like nothing had happened. Meanwhile, | was sure that ring upstairs was burning a hole through my desk drawer
and the floor of my room, and would drop down onto the dinner table any second.

After | was in bed, | couldn’t stop thinking about the ring and why | had, dare | say it, stolen it. | tossed and turned
but couldn’t get to sleep. | kept thinking of the poor person who had lost the ring and was worrying about it, and
what my parents would say when they found out | was the one who had it. When my alarm went off at 7 the next
morning, | was wide awake and feeling pretty sick. | downed a quick breakfast—it didn’t go down that well—and
walked to school.

Next to Capri’s Pizzeria, a lady came out of a small blue house | had never noticed before and waved at me. She
said she was Mrs. Tucker, my new neighbor. | waved hello, then | realized | found the ring in her front yard! My
face must have turned a hundred shades of red and purple.

When | got to school, | divulged the truth to Crystal. She said, “Jumping Jackrabbits!” After her initial reaction,
Crystal gave me a hug and helped me devise a plan to redeem myself. That afternoon, we put up posters around
the block about the missing ring and asked people to call us and describe it. Mrs. Tucker called at 4:07 P.M. with an
accurate description.

Crystal came with me to return the ring to Mrs. Tucker. Mrs. Tucker tried to give us $10 as a reward, but | told her
to keep her money; | was just glad that the ring was with its rightful owner. Crystal was sorry to lose her half of the
$10, but she said | did the right thing, and treated me at Capri’s to a slice of mushroom and onion pizza, my
favorite.



Selected Response

1. Which paragraph from the story conveys support for the theme, “it is never too late to do the right thing”?

A paragraph 3
B paragraph5
C paragraph 6

D paragraph 7

Constructed Response

2. Why does the narrator refuse the reward money at the end of the passage?

Extended Response

Read both passages . Then answer the questions that follow.

Exercise Can Undo Damage

We all know exercise is good for us. We hear this in the news almost daily and in physical education class in school.
There are reality television shows about exercise and extreme fitness. The Internet is plastered with this topic.

We know that exercise helps people lose weight and keep weight off. It can reduce a person’s chance of disease as well
as boost energy and mood. Exercise helps people to focus attention more easily and even sleep better at night. As if
these are not enough reasons to exercise, now there is one more reason to get moving.

New research takes the advantages of exercise a step further. Now doctors believe that exercise can reverse some of
the signs of aging. Not only can exercise help keep people healthy, but it can undo some unhealthy damage.

Researcher Beth Levine is a professor at the University of Southwestern Texas Medical School. Her work suggests that
some types of exercise cause cells to fix themselves. Exercise causes the body to break down the extra or worn-out
proteins. These new smaller parts can be put back together into fresh structures. She has referred to it as a cellular gar-
bage disposal. We get rid of what we no longer need. In one of her studies, Levine observed two groups of mice.



One group was identified as having been born with the ability to break down extra or worn-out proteins. The second
group was not born with this ability. She had both groups of mice run for 30 minutes on a treadmill. The mice that
could get rid of the proteins stayed healthier than the other mice. The other group had much higher rates of diabe-
tes, cancer, and heart problems.

Another study at the same medical center followed five men over 30 years. The study began in 1966 with five fit col-
lege students. The men were told not to exercise. The doctors recorded the effects of this. There were many negative
effects even right away. Thirty years later, the men were in their 50s, overweight, and out of shape. Then the doctors
put the men on an exercise program. The men spent six months exercising. Doctors compared the results. They
found that exercise caused all the men to erase almost all of the damage they caused by the years of doing nothing.
The men were almost able to reach the physical fitness they had in the beginning of the study. This study proved that
exercise can get rid of some of the signs of aging in the muscles, heart, lungs, and other organs.

Aerobic exercise, also known as “cardio,” is especially beneficial. These activities get the heart and lungs working
hard. Running, soccer, and swimming are examples of this type of exercise. Cardio can even improve a person’s
memory as well as problem-solving abilities and even thinking speed. Other benefits include stronger bones and
muscles and lower chances of disease.

Now that we know about the extra advantage of undoing some of the negative effects of aging, we should think
about adding exercise to our life. Even fast walking or jogging a few times a week is enough to trigger what Levine
calls the cellular garbage disposal. Everyone feels better when getting rid of what is not needed!

Let’s Keep Physical Education in Schools

Should physical education (P.E.) be taught in schools? This question is at the center

of a national debate. As schools balance budgets and prepare students in other % 95%
subjects, some schools have reduced the time students spend in P.E. Students in 7 = -
kindergarten through 12th grade spend less time being active in school than they .~:':::'::::gf:53':'5:':;553:3::5::' :::E:::::'f:.«:.::::i.31:.:
have in the past. There are two sides of this important debate: people who believe
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less time should be spent in P.E. and others who believe it should be an important part of each school day.

People who want to reduce P.E. believe that there is not enough time in the school day for exercise. They claim that
children need to focus on core subjects such as reading, writing, math, science, and social studies. The time spent on
exercise, they say, leaves less time to educate students about the more important subjects, and these are the
subjects that will lead to college and professional success. This camp suggests that children can exercise after school
and on weekends. Parents should encourage their children to exercise and join sports teams after school.

Other people suggest that physical activity is directly related to how well children do in school and even in other
areas of their lives. Students perform and even think better when exercise is part of their daily lives. This side argues
that exercise reduces a variety of serious health problems in both children and adults. Some of the benefits include
stronger bones and muscles, and lower chances of diabetes, obesity, and heart problems. For these reasons, some
people suggest that P.E. must be taught daily in schools.

Before schools decide the best amount of time to spend in P.E., a closer look at the specific practices of P.E. is in
order. P.E. has come a long way from the gym class of sit-ups, push-ups, and struggling to climb up a rope in front of
the class. In previous generations, many people remember embarrassing experiences of performing—or failing to
perform—some unusual task like climbing up a rope. Many of these tasks were activities that the parents of today’s
students never performed once they left school. Today the activities taught look very different.



Many schools have included lifelong activities into their P.E. programs. These might include tennis, dancing, walking,
jogging, yoga, and hiking. Most students can succeed in these activities as well as continue them throughout their lives.
Many classes also include information about heart rate, blood pressure, and other health-related topics.

A middle school in New Hampshire offered an exercise challenge to its students as a P.E. unit. Students were timed either
walking or running (their choice) over one and one-quarter miles. Twice a week, students completed the same course
with the weekly goal of improving their time by traveling the course faster. Coupons for a local business were given as
motivation to all students who improved their times each week. In addition to the activity, there were lessons on heart
rate, stretching, and, possibly most importantly, how to reach one’s personal best. Since the goal was not on winning but
improving one’s own speed, students learned information and skills that they can use in other areas of their education
and lives.

Does cutting P.E. time improve students’ performance in school? Most research says no. If the students who spent less
time in P.E. increased their test scores, then the P.E. issue would not be a current debate. However, this is not the case.
In 2003, a study of more than 500 elementary school students in Virginia examined if cutting time devoted to P.E., arts,
and music would raise test scores. It didn’t! In fact, other studies have suggested that academic performance increases
when students take P.E.

In 2006, one study compared physically active high school students to inactive students. The active students performed
better than the inactive students in math and English. They did 20 percent better than the students who did not exercise.

Today, students spend less time in P.E. classes than in previous years. Less than 10 percent of elementary schools have a
daily P.E. class. Reasons for increasing the time devoted to P.E. for all schools include a variety of academic, social, and
physical advantages. Many studies have shown that students do better in their core academic subjects when they
exercise. Also, a P.E. class provides a time for students to socialize in an active and enjoyable way with other students.
Students learn by playing games and practicing sportsmanship. Many of life’s lessons can be learned through sports
games. The physical advantages seem obvious. The more people exercise the more physically fit they become.

Exercise improves a person’s abilities to focus, relax, and sleep. These are enough reasons to keep P.E. in schools. But
researchers have given us another reason. Aerobic exercise, such as running, soccer, and swimming, can even improve
memory and problem-solving skills, especially in overweight people. This type of fast-paced exercise can even undo some
of the damage that occurs in our cells.

Schools cannot require students to exercise after school hours. The only way schools can guarantee physical activity in
today’s youth is to require it during school hours. Let us not forget one of the most important reasons to include exercise
and games during the school day: most students find exercise and sports games enjoyable.

This task has more than one (1) part. Read each part carefully and respond.

Part A
What are the first scientific studies mentioned in each of the articles “Exercise Can Undo Damage” and “Let’s Keep
Physical Education in Schools”?

PartB
Suppose the author of “Exercise Can Undo Damage” decides to write the paper without the scientific study you chose
from Part A. Evaluate the effect of this on the author’s argument.

Part C
Suppose the author of “Let’s Keep Physical Education in Schools” decides to write the paper using the scientific study you
chose from Part A as the first paragraph of the passage. Evaluate the effect of this on the author’s argument.

Be sure to complete ALL parts of the task.
Use details from the texts to support your answer.
Answer with complete sentences, and use correct punctuation and grammar.




Grade 6 Mathematics Sample Items
Selected Response

The area of a rectangular city park is -g—i square miles. The length of the park

is 2 mile. What is the width, in miles, of the park?
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Constructed Response
Jason has 3 -2- candy bars. He wants to share the candy bars with his friends. He gives as many of his

friends as possible % of a candy bar. He keeps the rest for himself.

Part A: How many friends can he give % of a candy bar to?

Part B: How much of the candy bar will Jason keep for himself?

Constructed Response

Justin and Anna were camping with their family. They joined their dad at the camp water pump where he
had partially filled 6 containers. The containers had no handles. As he filled each one, he labeled the
fractional amount at which he filled each container. The amounts are shown below.

Justin’s %
@ Anna’s

Justin and Anna each had a container that was the same size as the ones their dad filled, but theirs had
handles. Their task was to pour the water from the 6 containers into their 2 containers so they could
easily carry the water back to camp. Which containers should Justin and Anna pour into each of their
containers so together they can transport the water back to camp in one trip? Show your math thinking.




Grade 6 Social Studies Sample Item

Selected Response

How do the harmful effects of acid rain demonstrate interdependence among countries?

The effects of acid rain cannot be limited by national boundaries.
Agricultural countries are taken advantage of by industrialized countries.

Each country takes measures to minimize the effects on its own environment.

O o = »

Each country must build their factories far away from their national borders.

Grade 6 Science Sample Item

Selected Response

What causes ocean currents to form?

A. Ocean currents form when cold water rises and warm water sinks.

B. Ocean currents form in water when warm water rises and cold water sinks.

C. The rising and sinking of water cannot cause ocean currents to form. Ocean currents form when cold
water moves along the surface of the earth toward warmer water.

D. The rising and sinking of water cannot cause ocean currents to form. Ocean currents form only when
wind pushes the water.

Key Findings from Pilots of Formative Open-Ended Items

Overall performance shortfalls

Students are not familiar with these types of items and make the following errors:
e Many respond ‘dnk’ —as in ‘do not know’

e Students did not “show” their work, detail their thoughts, provide rationales, or cite evidence to support
their answer or claim

e The tendency is to cite the answer only — as if a multiple-choice item

¢ Students did not read carefully and answer all parts of the question/item
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The chart below shows the approximate weight for each domain on the Georgia Milestones End of
Grade measures. Each Georgia Milestones measure is aligned to the state-adopted content standards.

Grade 6
Content Area Domain Approximate
Percent of Test

English Language Arts R?E?d.ing and Vocabulary 53@?
- - Writing and Language 47%
Geometry 18%

The Number System 30%

Mathematics Ratios and Proportional Relationships 12%
Statistics and Probability 17%

Expressions and Equations 23%

Geology 40%

Science Hydrology and Meteorology 40%
Astronomy 20%

History 29%

Social Studies Geography — S1%
Government/Civics 15%

Economics 25%

Georgia Department of Education
John D. Barge, State School Superintendent

September 5, 2014
All Rights Reserved



Supporting Resources:

Content Standards (frameworks, formative lessons) at www.georgiastandards.org

Evidence Statements (PARCC) at http://www.parcconline.org/assessment-blueprints-test-specs

Accomodations Manual and FAQ

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/Information-For-

Educators.aspx

Content Weights

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/Georgia-Milestones-

Assessment-System.aspx

Assessment FOR Learning Modules (more to come) http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Pages/Eliciting-Evidence-of-Student-Learning.aspx

Sample items (more to come)
e Georgia OAS/GOFAR—available to CCSD September 30th-

WWW.georgiaoas.org

PARCC— http://practice.parcc.testnav.com/#

e SBAC- http://www.smarterbalanced.org/sample-items-and-performance-tasks/

e NAEP- http://nces.ed.gov/nationsreportcard/about/naeptools.aspx

e Delaware Department of Education— http://www.doe.k12.de.us/aab/English Language Arts/

linking documents.shtml and http://www.doe.k12.de.us/aab/Mathematics/assessment tools.shtml

e Kentucky Department of Education- http://education.ky.gov/AA/items/Pages/K-PREPItems.aspx

e New York State Education Department- http://www.engageny.org/resource/new-york-state-common-

core-sample-questions

e Louisiana Department of Education- http://www.louisianabelieves.com/resources/library/practice-tests

e Parent’s Guide- http://www.pta.org/advocacy/content.cfm?ltemNumber=3816

e Milestone Messenger - found on CCSD Blackboard Learn under Assessment 2014-2015

Resources Currently Under Construction:

e Student Study Guides

e Unit of Study for Writing Constructed/Extended Response
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